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Abstract 

India’s aspiration to become a global inspirator depends significantly on the development of a future-

ready workforce that is not only skilled but also socially responsible and sustainable. Although initiatives 

such as the Skill India Mission and various vocational training programs have expanded opportunities 

for skill development, challenges such as low employability, rural-urban skill disparities, and a deficiency 

in value-based education persist. In this regard, Mahatma Gandhi’s Nai Talim (Basic Education) 

philosophy presents a transformative approach by integrating productive work, ethical values, and 

community orientation into the educational framework. 

This paper re-examines Nai Talim as a model for skilling India, emphasising its fundamental principles 

of experiential learning, the dignity of labour, self-reliance, and the comprehensive development of Head, 

Heart, and Hand. It contends that Nai Talim’s work-centric and value-integrated approach can effectively 

bridge the gap between education, employability, and sustainability.  

The study also analyses the role of the National Education Policy (NEP) 2020, which embodies Gandhian 

ideals by promoting experiential learning, vocational integration from Grade 6 onwards, local crafts, and 

entrepreneurship incubation. The NEP’s emphasis on Indian Knowledge Systems, skill laboratories, and 

community-based training centres aligns with Gandhian thought, rendering it a robust framework for 

inclusive and sustainable workforce development. 

The paper concludes that a hybrid model, integrating Nai Talim’s ethical foundation with contemporary 

vocational frameworks under NEP 2020, can assist India in achieving the dual objectives of economic 

growth and social equity. Such an approach would not only foster a skilled and innovative workforce but 

also cultivate responsible citizens dedicated to inclusive and sustainable national development. 

Keywords : Nai Talim, Gandhian Philosophy, Skill Development, NEP 2020, Indian Knowledge 

Systems (IKS), Inclusive Growth, Workforce Sustainability, Experiential Learning, Sustainable 

Development Goals  
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1. Introduction 

1.1. Background and Rationale 

One of the most pressing challenges facing India’s skill development ecosystem is the disconnect 

between formal education and the outcomes of employability. Despite producing nearly 9 million 

graduates annually, the country continues to grapple with high unemployment—particularly among 

urban youth aged 15–29, whose joblessness rate stands at 15.5%, according to the Periodic Labour 

Force Survey (PLFS) 2022–23 (MoSPI, 2023). This disconnect is further deepened by the fact that only 

4.7% of India’s total workforce has received any form of formal vocational training (NSDC, 2023), 

highlighting a significant mismatch between academic credentials and market-oriented skills. 

Contemporary programs such as the Pradhan Mantri Kaushal Vikas Yojana (PMKVY) and the Skill 

India Mission largely prioritise short-term vocational training with an emphasis on rapid job 

placement. While these initiatives serve immediate employability needs, they often fail to integrate 

critical thinking, moral reasoning, civic engagement, and ecological awareness—skills that are 

crucial for nurturing a resilient and globally competitive workforce (NITI Aayog, 2022). Moreover, 

the urban-centric nature of training infrastructure marginalises rural youth, Scheduled Castes (SCs), 

Scheduled Tribes (STs), and women, who face systemic barriers related to infrastructure, social 

norms, and economic inequality (UNDP India, 2021). 

Another major limitation is the absence of a sustainability-oriented framework in the current skill 

development paradigm. Present-day models often fail to incorporate local resources, indigenous 

knowledge systems, or contextualised curricula that reflect India’s diverse socio-ecological realities. 

In this context, Mahatma Gandhi’s Nai Talim offers a historically rooted and contextually relevant 

alternative. First outlined during the Wardha Conference of 1937, Nai Talim is based on the holistic 

integration of intellectual development (head), ethical training (heart), and productive manual work 

(hand) (Gandhi, 1951). Its emphasis on the dignity of labour, community-based learning, and self-

reliance makes it a powerful pedagogical framework for reimagining skill development in India. 

The relevance of Nai Talim is further strengthened by its alignment with the National Education Policy 

(NEP) 2020, which advocates for experiential learning, skill integration from the school level, and 

the incorporation of local knowledge systems. Embedding Nai Talim principles into national vocational 

frameworks can also contribute directly to Sustainable Development Goals (SDGs)—particularly SDG 

4 (Quality Education) and SDG 8 (Decent Work and Economic Growth) (UNESCO, 2015). Far from 

being a nostalgic return to the past, the Gandhian model presents a strategic recalibration toward a more 

inclusive, equitable, and sustainable future for India’s workforce. 

1.2 Objectives of the Study 

India stands at a pivotal moment in its developmental journey, with over 62% of its population in the 

working-age group and approximately 54% below the age of 25 (MoSPI, 2023). Despite ambitious 

initiatives such as Skill India Mission, PMKVY, and Deen Dayal Upadhyaya Grameen Kaushalya 

Yojana (DDU-GKY), the percentage of the formally skilled workforce remains abysmally low at 4.7% 

(NSDC, 2023). The gap between education and employability, compounded by limited access in rural 

and marginalised communities, curricular irrelevance, and the absence of ethical, civic, and 

ecological learning, remains a significant barrier to inclusive development. 

In response, this study explores the potential of Mahatma Gandhi’s Nai Talim (Basic Education) as a 

transformative model. Originally conceptualised in 1937, Nai Talim offers an integrated approach to 

education that combines cognitive, manual, and ethical development. Its principles align closely with 
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the NEP 2020’s vision for holistic, skill-integrated education, and offer a compelling pathway toward 

the achievement of key sustainable development targets, including SDG 4, SDG 8, and SDG 10 

(Reduced Inequalities). 

Accordingly, the study sets out the following key objectives: 

 To critically analyse Mahatma Gandhi’s Nai Talim as a holistic educational framework that 

integrates productive labour with cognitive, emotional, and moral growth, thereby contributing 

to an inclusive and sustainable skill development ecosystem. 

 To examine the intersections and gaps between the Gandhian philosophy of education and 

existing national frameworks such as NEP 2020, NSDC, PMKVY, and DDU-GKY, with special 

attention to rural youth, women, and historically marginalised communities. 

 To propose a context-sensitive hybrid model that synthesises Nai Talim principles with the 

mandates of NEP 2020. The model aims to foster a values-driven, community-anchored, and 

market-relevant workforce, and outlines how such a framework can be implemented at both 

institutional and policy levels. 

 To contribute to policy and pedagogical discourse by demonstrating how indigenous 

knowledge systems and traditional crafts, when integrated into modern skill development 

programs, can nurture a self-reliant, resilient, and inclusive workforce in India’s evolving 

economy. 

1.3 Research Questions 

India’s demographic dividend—characterised by a young population where over 65% are below the age 

of 35—presents a strategic opportunity to position the country as a global hub for knowledge and skills. 

Yet, this potential remains largely untapped. According to the National Skill Development Corporation 

(NSDC, 2023), only 4.7% of India’s workforce has received formal vocational training, in stark contrast 

to countries like South Korea (96%), Germany (75%), and the United Kingdom (68%). Simultaneously, 

the World Economic Forum (2020) warns that 85 million jobs globally could be displaced by automation 

by 2025, disproportionately affecting emerging economies like India, where informal and low-skilled 

employment dominate the labour market. 

While initiatives such as the Skill India Mission, Pradhan Mantri Kaushal Vikas Yojana (PMKVY), and 

the National Apprenticeship Promotion Scheme (NAPS) have aimed to bridge these gaps, their outcomes 

have been mixed. Multiple reports, including those by the Ministry of Skill Development and 

Entrepreneurship (MSDE) and NITI Aayog, point to critical issues such as low placement rates, 

inadequate industry linkages, and misalignment between curricula and dynamic market demands. Youth 

employability remains a major concern: the India Skills Report (2024) shows that only 51% of Indian 

graduates are considered employable, despite increased skilling efforts. 

In this context, revisiting indigenous pedagogical frameworks—especially Mahatma Gandhi’s concept 

of Nai Talim—offers a potentially transformative paradigm. Nai Talim, also known as Basic Education, 

advocated the seamless integration of intellectual and manual labour, promoting self-reliance, ethical 

citizenship, and learning rooted in local economies. Unlike conventional education, which often detaches 

students from productive work, Nai Talim aimed to make education both meaningful and economically 

relevant, especially for rural youth. 

Many of these foundational principles find resonance in the National Education Policy (NEP) 2020, 

which marks a significant shift towards a holistic and skill-integrated education model. NEP 2020 

mandates the introduction of vocational education from Grade 6, emphasises experiential and 

competency-based learning, and underscores the importance of values, ethics, and community 
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engagement in the learning process. The policy also aligns with Sustainable Development Goal 4 (Quality 

Education), particularly its targets on equitable access to technical and vocational skills. 

This study undertakes a critical inquiry into the operational integration of Nai Talim into India’s 

contemporary skill development framework by addressing the following research questions: 

I. How can Nai Talim provide a robust response to the challenges of reskilling, automation, and 

youth unemployment in the context of India’s evolving economy? 

II. To what extent does NEP 2020 institutionalise Gandhian educational philosophy in its structure, 

intent, and implementation strategies? 

III. What innovative hybrid model can be developed by synthesising Nai Talim and NEP 2020 to 

create an inclusive, adaptable, and future-ready skill ecosystem that aligns with national 

development goals and global benchmarks? 

By addressing these questions, the study aims to contribute to both policy discourse and practical strategy 

on embedding culturally rooted, yet globally relevant, educational frameworks into India’s skill 

development agenda. 

1.4. Data Sources & Analytical Framework 

 Data Sources 

I. Primary Sources 

This study draws upon Mahatma Gandhi’s seminal works on education, particularly Basic Education 

(1951) and Towards New Education (1953), which articulate the core principles of Nai Talim, 

emphasising learning through productive work, moral instruction, and rural self-reliance. 

II. Policy Documents 

Key policy texts informing the analysis include: 

 National Education Policy (NEP) 2020 

 Skill India Mission (SIM) guidelines 

 Reports from the National Skill Development Corporation (NSDC) 

 The United Nations Sustainable Development Goals (SDGs), with particular focus on Goal 4 

(Quality Education), Goal 8 (Decent Work and Economic Growth), and Goal 10 (Reduced 

Inequalities) 

III. Secondary Sources 

A review of peer-reviewed journal articles, conference proceedings, and academic books provides 

insight into: 

 Vocational education in India 

 Challenges and prospects within the national skill ecosystem 

 Pedagogical innovations and work-integrated learning 

 Community-based development and sustainable livelihood models 
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 Analytical Framework 

The study adopts a triangulated analytical approach combining: 

I. Educational Philosophy – to interrogate the ideological foundations of Nai Talim 

II. Development Theory – to evaluate its potential in addressing inequality and promoting inclusive 

growth 

III. Policy Analysis – to assess the coherence between Gandhian educational thought and 

contemporary state-led skilling initiatives 

This interpretative method facilitates a critical synthesis of Gandhian values with the structural 

imperatives of NEP 2020 and national skill development programs. The research ultimately proposes an 

ethics-integrated, hybrid skill development model aligned with both human and economic development 

goals. 

 

 

1.5. Literature Review 

The discourse on skill development in India is shaped by concerns over employability, equity, and 

quality. Despite producing over 15 million graduates annually, only 4.7% of the workforce receives 

formal skill training (NSDC, 2023), highlighting a disconnect between education and market needs. 

Scholars such as Satpathy (2019) and Mehrotra (2020) critique India's vocational training as supply-

driven, urban-centric, and inaccessible to marginalised populations. Moreover, vocational education 

remains socially devalued, reinforcing class hierarchies and undermining the dignity of labour. 

Mahatma Gandhi’s Nai Talim, as articulated in Basic Education (1951) and Towards New Education 

(1953), emphasised value-based, community-rooted learning through productive manual work. Kumar 

(2007) views Nai Talim as a means to foster self-reliance, integrity, and participatory citizenship. 

Contemporary policy, particularly the NEP 2020, reflects a shift towards experiential, holistic education, 

with provisions such as vocational integration from Grade 6 (Section 4.4). Scholars like Pathania (2021) 

and Mukherjee & Singh (2022) identify Gandhian echoes in NEP’s emphasis on contextual, value-driven 

pedagogy. 

Global frameworks like UNESCO’s Education for Sustainable Development and SDG 4 align with Nai 

Talim through their focus on ethics, sustainability, and community engagement (UNESCO, 2022; NITI 

Aayog, 2023). However, operational challenges persist. Deshpande (2018) and Sharma & Shukla (2016) 

note barriers such as teacher resistance, fragmented policy, and elite biases against craft-based learning. 

In sum, while Gandhian ideals are gaining policy attention, their integration remains limited. Developing 

hybrid models that bridge Nai Talim with initiatives like Skill India, PMKVY, and NEP 2020 is essential 

for inclusive and context-sensitive skill development, particularly for rural youth, women, and informal 

workers. 
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2. Understanding Nai Talim – The Gandhian Way 

2.1 Philosophical Foundations of Nai Talim 

Nai Talim, meaning “Basic Education,” was proposed by Mahatma Gandhi in 1937 as a transformative 

educational philosophy that integrated productive work, moral development, and intellectual growth into 

a single, holistic system. Its foundational premise was that education must be rooted in life, not separate 

from it. Gandhi envisioned education as a process for character-building and self-reliance, not merely for 

literacy or clerical employment. The core philosophical principles of Nai Talim can be summarised as 

follows: 

a) Holistic Development of Head, Heart, and Hand 

Gandhi emphasised the harmonious development of Head (intellectual capacity), Heart (moral and 

emotional development), and Hand (manual work). He argued that true education should not 

compartmentalise cognitive, affective, and psychomotor domains but integrate them into a unified 

process (Gandhi, 1951). 

b) Work-Centric Education  

Gandhi believed that productive work should be the centre of all education, not only as a means of 

acquiring a livelihood but as a method of acquiring knowledge. Unlike rote-based education, work-based 

learning develops curiosity, creativity, and respect for labour. 

c) Self-Reliance and Community Orientation 

Nai Talim sought to make students self-sufficient by engaging them in crafts, agriculture, and local 

industries. Education was to be intimately connected with community life so that learning benefited not 

only the individual but society as a whole (Gandhi, 1953). 

 

d) Dignity of Labour   

Gandhi challenged the colonial mindset that manual work was inferior. He emphasised that every form 

of labour has intrinsic dignity and should be treated as sacred. 

2.2 Skill Development in Nai Talim 

At its core, Nai Talim was a skill development model designed long before the modern discourse on 

vocational education emerged. Gandhi proposed that productive crafts should form the nucleus of the 

school curriculum. Unlike conventional vocational training, which often serves industrial demands, Nai 

Talim viewed work as a pedagogical tool for intellectual and moral development. 

“True education must correspond to the surrounding circumstances and 

environment; to be truly educated is to be able to turn one’s hands to the work at 

hand.” 

– Mahatma Gandhi, Basic Education (1951) 
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a) Learning by Doing 

Gandhi believed that hands-on, productive work is the best form of learning. Children learn mathematics 

through measurement in spinning, science through observation in agriculture, and economics through 

managing small-scale craft production (Gandhi, 1951). 

b) Integration of Work and Knowledge 

Unlike conventional education, where theory and practice are separate, Nai Talim integrates theoretical 

concepts with practical applications. For example: 

 Science is taught through understanding the processes of spinning or weaving. 

 Mathematics is taught through calculating yarn lengths or crop yields. 

 Environmental Studies are learned through interaction with soil, water, and local ecology. 

This integration promotes experiential learning, which modern educational theories now widely advocate 

(Kolb, 1984). 

c) Self-Reliance and Local Entrepreneurship 

Nai Talim encouraged children to produce goods useful for the community, creating self-reliant 

individuals capable of starting small-scale, local enterprises. Gandhi envisioned financially self-

sustaining schools, where children’s productive work could partly finance their education. 

d) Moral and Ethical Foundation 

Through productive work, children developed values such as discipline, patience, cooperation, and 

honesty. Gandhi argued that “crafts should not be taught mechanically but for the sake of the training of 

the mind and spirit” (Gandhi, 1953, p. 41). 

2.3 Nai Talim’s Relevance in the 21st Century 

Despite its origins in the 1930s, Nai Talim remains highly pertinent to contemporary challenges such as 

unemployment, skill shortages, and sustainability. 

 Bridging Skill Gaps and Unemployment 

With only 4.7% of India’s workforce receiving formal vocational training (NSDC, 2023), Nai Talim’s 

integration of work-based learning offers a viable model for equipping learners with practical, 

employable skills from an early age. 

 Fostering Sustainable Local Economies 

By promoting education through local crafts and resources, Nai Talim reduces reliance on urban-centric 

employment and supports sustainable rural livelihoods. Its principles align with SDG 12 on responsible 

consumption and production (UNESCO, 2015). 

 Cultivating Ethical and Social Responsibility 

Beyond technical training, Nai Talim encourages ethical entrepreneurship, cooperation, and 

sustainability, challenging the profit-driven ethos of industrial education models. 
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 Reducing the Rural–Urban Divide 

Its community-oriented approach empowers rural youth with contextually relevant skills, contributing to 

inclusive development and mitigating urban migration pressures. 

2.4 Convergence with Modern Educational Thought 

Gandhi’s Nai Talim aligns closely with several modern educational paradigms. Experiential Learning 

Theory (Kolb, 1984) reflects its emphasis on learning through action and reflection. Constructivist 

approaches (Piaget, 1972; Vygotsky, 1978), which prioritise active knowledge construction, also parallel 

Gandhian ideals. Additionally, contemporary models promoting sustainability and community-based 

learning resonate with Nai Talim’s core principles. Thus, while rooted in the past, Nai Talim remains 

highly relevant in the context of modern educational reforms such as NEP 2020. 

3. Current Skill Development Challenges in India 

India is often described as a "young nation", with more than 65% of its population below the age of 35. 

This demographic dividend, if effectively utilised, can accelerate the country’s economic growth and 

global competitiveness. However, the skill ecosystem in India continues to face structural, qualitative, 

and social challenges, resulting in low employability, underemployment, and regional disparities. 

3.1 India’s Skill Landscape – An Overview 

According to the National Skill Development Corporation (NSDC, 2023), only 4.7% of India’s workforce 

has undergone formal skill training, compared to 52% in the United States, 68% in the United Kingdom, 

and 96% in South Korea. Despite the government’s ambitious initiatives like Skill India Mission and 

Pradhan Mantri Kaushal Vikas Yojana (PMKVY), the country is far from achieving its target of skilling 

400 million individuals by 2025. 

This quantitative expansion of training centres has not been matched by qualitative improvements, 

leading to skill mismatches between education and industry needs. 

 

Fig 01: India’s Skill Development (2023)  (Source: NSDC, 2023; ILO, 2022) 
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3.2 Key Challenges in India’s Skill Development Ecosystem 

a) Education-Employment Mismatch 

India’s education system remains heavily theory-oriented, offering limited practical or work-based 

learning opportunities. As a result, graduates often lack industry-relevant skills. The India Skills Report 

(2023) indicates that only 48% of Indian youth are employable, highlighting a critical disconnect between 

academic training and job market requirements. 

b) Lack of Ethical and Sustainable Focus 

Skill development initiatives predominantly cater to industrial demand, overlooking ethical, ecological, 

and community-centric dimensions. This market-driven approach produces a technically skilled 

workforce that is often misaligned with sustainable development and local needs. 

c) Rural-Urban and Gender Inequities 

Skill infrastructure is concentrated in urban centres, excluding rural and marginalised populations. 

Furthermore, women’s participation remains limited due to socio-cultural barriers, mobility restrictions, 

and the absence of gender-sensitive training programs. 

d) Overemphasis on Short-Term Training 

Schemes like PMKVY prioritise brief courses (3–6 months), which offer limited hands-on exposure. 

Such models contrast with experiential learning frameworks like Nai Talim, which advocate “learning 

by doing” from an early age. 

e) Neglect of Local Livelihoods 

Skill programs largely focus on urban-centric sectors (e.g., IT, retail, hospitality), often ignoring 

traditional crafts, agriculture, and other local livelihoods. This oversight undermines rural economic 

resilience and contributes to distress migration. 

3.3 Critique of Existing Skill Development Missions 

a) Skill India Mission 

Launched in 2015, the Skill India Mission aimed to skill over 400 million youth by 2025. While it has 

expanded training infrastructure, its one-size-fits-all approach fails to address local contextual needs. 

Furthermore, it largely focuses on employability in the private sector, with minimal emphasis on self-

reliance or community-based employment (Ministry of Skill Development & Entrepreneurship, 2022). 

b) Pradhan Mantri Kaushal Vikas Yojana (PMKVY) 

PMKVY offers short-term, standardised courses. However: 

 Dropout rates are high, as students fail to see tangible benefits. 

 Certifications are often not recognised by employers. 

 Lack of follow-up on employment outcomes questions the program’s effectiveness. 

c) National Skill Development Corporation (NSDC) 
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The NSDC collaborates with private training partners but faces challenges in quality control, with many 

training centres prioritising quantity over quality. 

3.4 Why India Needs a Gandhian Approach to Skill Development 

The persistent challenges of India’s skill ecosystem highlight the urgent need for an alternative 

approach—one that is value-based, locally relevant, and sustainability-oriented. Gandhi’s Nai Talim 

addresses many of these gaps: 

 Community-Centric Learning: Unlike the industrial training model, Nai Talim emphasises 

learning for the community and within the community, ensuring inclusive rural participation. 

 Self-Reliance and Entrepreneurship: Gandhian philosophy focuses on small-scale, locally 

relevant enterprises, reducing overdependence on urban wage employment. 

 Integration of Work and Values: Nai Talim develops not only technical competence but also 

ethical and moral responsibility, nurturing a socially conscious workforce. 

 Sustainability and Local Livelihoods: It stresses using local resources and crafts, aligning with 

modern sustainability goals. 

3.5 Linking Challenges to NEP 2020 and Gandhian Ideals 

The National Education Policy (NEP) 2020 acknowledges these systemic challenges and proposes 

structural reforms inspired by Gandhian work-centric education: 

 Introduction of vocational education from Grade 6 onwards (bagless days and internships). 

 Promotion of local crafts and artisanship for livelihood generation. 

 Integration of vocational and academic streams to break the rigid hierarchy between “blue-collar” 

and “white-collar” jobs (NEP, 2020). 

While these reforms are promising, their success depends on effective implementation rooted in Nai 

Talim’s community-based and ethical orientation. 

4. Nai Talim as a Model for Skilling India 

In the context of the growing demand for a future-ready and socially responsible workforce, Mahatma 

Gandhi’s Nai Talim provides a transformative framework that goes beyond conventional vocational 

education. Unlike the market-driven training models, which primarily aim at short-term employability, 

Nai Talim emphasises holistic human development, dignity of labour, and community-oriented 

livelihoods. 

This section discusses how Nai Talim can serve as a model for skilling India, focusing on its work-

integrated learning, value-based education, community-based entrepreneurship, and its alignment with 

modern sustainability goals. 
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4.1 Work-Integrated Learning – Education Through Productive Work 

At the heart of Nai Talim lies the idea of “education through productive work,” where manual, 

intellectual, and moral training are not separate but integrated into a single educational process (Gandhi, 

1951). Gandhi rejected rote learning and emphasised “learning by doing” as the foundation of skill 

development. 

4.1.1 Pedagogical Features 

 Practical Engagement: Students learn mathematics through measuring yarn, science through 

agricultural experiments, and economics through craft production. 

 Local Relevance: Training is based on locally available resources and crafts, ensuring contextual 

applicability. 

 Skill Mastery: Repetition and practice of crafts not only improve technical proficiency but also 

develop qualities like patience, discipline, and concentration. 

4.1.2 21st-Century Application 

 In today’s context, work-integrated learning can be incorporated into formal education through 

internships, apprenticeships, and school-based vocational labs, echoing NEP 2020’s “bagless 

days” initiative. 

 Skill Labs in schools and colleges can adopt Gandhi’s method of using productive work as a 

teaching-learning tool rather than an additional vocational subject. 

4.2 Value-Oriented Education – Building an Ethical Workforce 

Modern industries often face an ethical crisis marked by exploitation, corruption, and environmental 

degradation. Gandhi’s Nai Talim directly addresses this by integrating values with work-based learning. 

4.2.1 Key Ethical Dimensions of Nai Talim 

 Dignity of Labour: All forms of work are equal; no job is inferior. 

 Cooperation and Community Spirit: Training encourages collaborative production rather than cut-

throat competition. 

Why Work-Integrated Learning Matters Today 

In the age of automation, AI, and rising youth unemployment, Nai Talim’s work-centric 

pedagogy offers a timely and powerful model. It promotes not just employment-ready 

skills, but also entrepreneurial thinking, local resource optimisation, and environmental 

stewardship—qualities essential for building an inclusive, sustainable, and future-ready 

India. 
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 Truth and Non-Violence: The values of honesty, fairness, and respect for nature guide all 

productive activities. 

Such values are critical for building a socially responsible workforce that prioritises inclusive growth 

over profit maximisation. 

4.2.2 Relevance in Modern Skill Training 

 Integration of value education modules into skill training curricula can nurture ethical 

entrepreneurs. 

 The NEP 2020’s emphasis on holistic development and character building resonates with this 

Gandhian ideal. 

4.3 Community-Based Training and Rural Skill Hubs 

Gandhi’s Nai Talim proposed that education must be rooted in the life of the community. Training was 

not designed for urban industrial employment but for self-reliant rural economies. 

4.3.1 Features of Community-Centric Training 

 Use of Local Resources: Skill training linked to local crafts, agriculture, and cottage industries. 

 Self-Sufficiency: Villages are envisioned as self-reliant units, reducing migration to cities. 

 Social Upliftment: Education benefits not just the learner but the entire community through 

productive contributions. 

4.3.2 Rural Skill Hubs – Modern Adaptation 

This Gandhian idea aligns with current initiatives like Rural Skill Hubs under the NEP 2020 and Skill 

India Mission, which aim to integrate vocational training with community development. 

4.4 Entrepreneurship and Self-Reliance – Towards Sustainable Livelihoods 

Gandhi viewed self-reliance as the goal of education. Unlike modern training models that often channel 

youth towards wage employment, Nai Talim encouraged learners to become entrepreneurs and job 

creators rather than job seekers. 

4.4.1 Gandhian Vision of Entrepreneurship 

 Small-Scale and Local Industries: Based on local needs and resources. 

 Cooperative Enterprises: Focus on collective welfare rather than individual profit. 

 Sustainability: Use of eco-friendly methods and local materials. 

4.4.2 Relevance Today 

 In the age of start-ups and green entrepreneurship, Gandhi’s principles align with promoting eco-

friendly micro-enterprises and rural innovations. 

 Skill India’s Entrepreneurship Development Programmes (EDP) can incorporate Gandhian 

ethical entrepreneurship models to foster sustainable economic growth. 
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4.5 Modern Case Example – Nai Talim in Practice 

4.5.1 Anand Niketan, Wardha (Maharashtra) 

Anand Niketan School, Wardha, inspired directly by Gandhi’s Nai Talim philosophy, integrates craft-

based education with academics. 

 Work as the Core of Learning: Students engage in activities like spinning, weaving, farming, and 

pottery. 

 Experiential Learning: Mathematics and science are taught through practical activities such as 

measuring fields or understanding chemical processes in natural dyeing. 

 Community Contribution: Products made by students are used in the school or sold locally, 

fostering self-reliance and entrepreneurial thinking. 

A study by Gujarat Vidyapith (2021) on Nai Talim-based schools highlighted that students developed 

higher problem-solving skills, self-confidence, and ethical awareness compared to students in 

conventional schools. 

4.5.2 Potential for Scaling Up 

The Anand Niketan model can be replicated through Skill Labs in government schools, linking students’ 

projects with local markets and crafts, aligning perfectly with NEP 2020’s vocationalization goals. 

4.6 Nai Talim and Sustainable Development Goals (SDGs) 

Nai Talim contributes directly to several United Nations Sustainable Development Goals (SDGs): 

 SDG 4 – Quality Education: Through inclusive, work-based, and value-integrated learning. 

 SDG 8 – Decent Work and Economic Growth: By promoting local entrepreneurship and decent 

livelihoods. 

 SDG 12 – Responsible Consumption and Production: Through sustainable use of local resources 

and crafts. 

4.7 Toward a Future-Ready Workforce 

By integrating work, values, and community, Nai Talim creates not just skilled workers but responsible 

citizens capable of contributing to inclusive and sustainable development. Its alignment with NEP 2020 

makes it a feasible and contextually relevant model for India’s 21st-century skill challenges. 

5. NEP 2020 and Its Role in Skill Development: Resonance with Gandhian Philosophy 

The National Education Policy (NEP) 2020, introduced by the Government of India, marks a significant 

shift in the country’s educational landscape. It recognises the urgent need for skill development, value-

based education, and holistic learning to create a future-ready workforce. Remarkably, many of its 

provisions resonate deeply with Mahatma Gandhi’s Nai Talim philosophy, making it a contemporary 

policy instrument for inclusive and sustainable development. 
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5.1 Gandhian Essence in NEP 2020 

The NEP 2020 aims to integrate vocational education, experiential learning, and value-based education, 

which are also the core principles of Nai Talim. 

Gandhian Nai Talim Principle Corresponding NEP 2020 Initiative 

Learning by Doing 
Experiential learning, internships, and bagless days 

from Grade 6 

Work-Centric Education 
Integration of vocational education in school 

curriculum 

Community Orientation & Local 

Crafts 

Promotion of Indian Knowledge Systems (IKS), local 

crafts, and artisanship 

Self-Reliance & Entrepreneurship 
Focus on entrepreneurial incubation, skill labs, and 

vocational hubs 

Holistic Development of Head, 

Heart & Hand 

Holistic report cards, multidisciplinary curriculum, 

and value education 

Table 01: Key Parallels between NEP 2020 and Nai Talim 

5.2 Skill Development Initiatives under NEP 2020 

5.2.1 Vocational Education from Early Schooling 

 NEP 2020 introduces vocational education from Grade 6 onwards, encouraging students to 

explore local crafts, carpentry, gardening, pottery, and other skill-based activities. 

 Bagless Days are proposed, during which students intern with local professionals such as artisans, 

farmers, or entrepreneurs, directly reflecting Gandhi’s work-centric and community-based 

learning approach (Ministry of Education, 2020). 

5.2.2 National Skills Qualifications Framework (NSQF) 

 NEP aligns school and higher education curricula with the NSQF, enabling multiple entry-exit 

points and credit-based vocational training. 

 This framework breaks the rigid divide between academic and vocational streams, echoing 

Gandhi’s insistence on the equal dignity of manual and intellectual work. 

5.2.3 Skill Labs and Rural Skill Hubs 

 Establishment of Skill Labs in schools and colleges to provide hands-on training in emerging 

technologies, crafts, and local trades. 
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 Rural Skill Hubs, in partnership with community-based organisations, aim to train rural youth 

and women, reducing the rural-urban skill divide. 

5.2.4 Entrepreneurship Development and Start-up Incubation 

 NEP 2020 promotes innovation and entrepreneurship incubation centres in higher education 

institutions. 

 Students are encouraged to undertake real-life community projects and develop sustainable 

business models, resonating with Gandhi’s ideal of self-reliance and local entrepreneurship. 

5.2.5 Focus on Indian Knowledge Systems (IKS) 

 NEP highlights Indian crafts, agricultural practices, and traditional skills as valuable knowledge 

systems for vocational education. 

 This directly links to Gandhi’s belief in learning through locally relevant and indigenous 

practices. 

 

Fig 02: NEP 2020 – Skill Development Framework Aligned with Gandhian Principles 

5.3 Inclusive and Sustainable Growth through NEP 2020 

NEP 2020 explicitly aims to achieve equity and inclusion, aligning with Gandhian social ideals. 

5.3.1 Reducing Rural-Urban Skill Divide 

The introduction of rural skill hubs and training in local crafts employs people within rural communities, 

reducing migration pressures. 

5.3.2 Empowering Women and Marginalised Groups 
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NEP proposes special vocational scholarships and flexible learning pathways for women and socially 

disadvantaged groups, supporting inclusive growth. 

 

 

5.3.3 Sustainability and Green Skills 

By promoting agricultural practices, handicrafts, and eco-friendly production methods, NEP encourages 

green entrepreneurship, which aligns with Gandhi’s emphasis on self-sufficient, eco-conscious 

livelihoods. 

 

Fig 03: NEP 2020 to Inclusive Workforce – A Gandhian Pathway 

5.4 Challenges in Implementing NEP 2020’s Skill Vision 

While NEP 2020 aligns philosophically with Nai Talim, its effective implementation faces challenges: 

 Infrastructure Gaps: Lack of trained vocational educators and resourceful skill labs in rural areas. 

 Teacher Training: Teachers need pedagogical training in experiential and work-based education. 

 Social Mindset: The societal bias against vocational education persists, as manual work is often 

considered inferior. 

 Monitoring & Evaluation: Need for robust mechanisms to assess skill outcomes and ensure 

community relevance. 

Addressing these challenges requires policy commitment, public-private partnerships, and Gandhian-

inspired community participation. 
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5.5 Toward Gandhian Workforce Sustainability 

If implemented effectively, NEP 2020 can create a hybrid Gandhian model of education that: 

 Equips youth with market-relevant and locally relevant skills. 

 Cultivates ethical and sustainable entrepreneurial attitudes. 

 Bridges the gap between economic growth and social equity. 

Thus, NEP 2020 represents not just an educational reform but a philosophical return to Gandhi’s Nai 

Talim, contextualised for the 21st century. 

6. A Hybrid Model of Nai Talim and NEP 2020 for Inclusive and Sustainable Workforce Development 

While Nai Talim provides a timeless philosophical foundation for work-based, value-centric education, 

and NEP 2020 offers a modern policy framework for skill development, a hybrid model combining both 

can effectively address India’s workforce challenges. This section proposes such a model, detailing its 

structure, implementation strategies, and a policy roadmap for achieving inclusive and sustainable 

workforce development. 

6.1 The Need for a Hybrid Model 

The following gaps necessitate a synergistic approach: 

 Nai Talim Alone: Philosophically rich but historically criticised for lacking systematic scalability 

in modern contexts. 

 NEP 2020 Alone: Well-structured but risks becoming market-driven and urban-centric if ethical 

and community values are ignored. 

 Hybrid Approach: Combines Nai Talim’s ethical, local, and experiential orientation with NEP 

2020’s institutional and policy mechanisms, creating a value-based, future-ready workforce. 
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6.2 The Proposed Hybrid Nai Talim–NEP 2020 Model 

6.2.1 Core Pillars of the Model 

Pillar 
Nai Talim 

Contribution 

NEP 2020 

Mechanism 
Outcome 

Work-Integrated 

Learning 

Learning through 

productive crafts 

Bagless days, 

internships, 

vocational labs 

Hands-on, 

employable skills 

Ethical and Value-

Based Orientation 

Character building 

through dignity of 

labour, non-violence 

Holistic report cards, 

life-skills education 

Responsible and 

socially conscious 

workforce 

Local 

Entrepreneurship & 

Sustainability 

Self-reliant village 

industries 

Start-up incubation, 

skill hubs 

Local employment, 

rural economic 

growth 

Inclusive Growth 

Education for all, 

especially rural & 

marginalised groups 

Rural skill hubs, 

scholarships for 

SC/ST/OBC, women 

Reduced rural-

urban divide 

Table 02: Core Pillars of the Model 

 

Fig 04: Hybrid Nai Talim–NEP 2020 Model for Workforce Sustainability 
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6.3 Step-Wise Implementation Framework 

Step 1: Curriculum Integration 

 Action: Embed work-based learning modules inspired by Nai Talim into existing NEP 2020 

vocational curricula. 

 Example: Combine science lessons with local agricultural experiments or crafts. 

Step 2: Community-Linked Skill Hubs 

 Action: Transform rural schools into Community Skill Hubs where students learn from local 

artisans, farmers, and entrepreneurs. 

 Example: Collaboration with self-help groups and local cooperatives. 

Step 3: Teacher Training 

 Action: Develop specialized teacher training programs on experiential learning and Nai Talim 

pedagogy. 

 Example: Gandhian institutions like Gujarat Vidyapith can act as resource centres. 

Step 4: Entrepreneurship Incubation with Ethical Orientation 

 Action: Establish school and college-based incubation labs focusing on eco-friendly and socially 

responsible start-ups. 

Step 5: Continuous Assessment & Feedback 

 Action: Use holistic report cards to assess not just technical skills but also values, cooperation, 

and community engagement. 

6.4 Modern Case Example – Pilot Model Proposal 

“Gram Skill Hub Initiative” (Proposed Pilot) 

Location: Select villages anywhere in India 

Components: 

1. Work-Centric Curriculum: Students learn through pottery, organic farming, and handloom 

weaving. 

2. Community Partnership: Local artisans as resource persons. 

3. Entrepreneurial Outcome: Students produce marketable goods (organic soaps, handicrafts). 

4. Sustainability: Products sold in local markets; profits shared among students for reinvestment. 

This model can later be scaled nationally under Skill India and NEP 2020’s rural skill hubs. 
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6.5 Recommended Policy Roadmap 

A time-bound roadmap is crucial for scaling this hybrid model. 

 Short-Term (1–2 Years) 

1. Curriculum Revision: Integrate Nai Talim-inspired work modules into NEP 2020 vocational 

curriculum. 

2. Teacher Training: Launch crash courses for vocational educators on experiential learning. 

3. Pilot Projects: Implement 10–20 Gram Skill Hub pilots in partnership with Gandhian institutions. 

 Medium-Term (3–5 Years) 

1. Scaling Rural Skill Hubs: Establish at least one skill hub per block, focusing on local crafts. 

2. Entrepreneurship Incubation: Set up eco-friendly start-up labs in rural colleges. 

3. Digital Integration: Use e-learning platforms to document and share best practices of Nai Talim-

based vocational models. 

 Long-Term (6–10 Years) 

1. National Policy Integration: Institutionalize the Hybrid Nai Talim–NEP 2020 model as part of the 

National Skill Development Mission. 

2. Community-Based Micro-Enterprises: Promote village-level cooperative enterprises run by 

skilled youth. 

3. Global Skill Hub Vision: Position India as a global leader in sustainable and ethical skill training, 

branding it as “Skilling the Gandhian Way.” 

6.6 Expected Outcomes of the Hybrid Model 

1. Inclusive Workforce: Rural youth, women, and marginalized communities actively participate in 

the skilled economy. 

2. Self-Reliant Villages: Reduced rural-urban migration due to local employment opportunities. 

3. Sustainable Economic Growth: Eco-friendly and community-based entrepreneurship aligned with 

SDGs. 

4. Ethically Conscious Workforce: Professionals who value cooperation, integrity, and social 

welfare. 

6.7 Linking to Viksit Bharat Vision 

This hybrid approach directly contributes to the vision of Viksit Bharat (Developed India) by 2047, as it 

combines economic productivity with social justice and sustainability—hallmarks of Gandhi’s 

developmental philosophy.  
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7. Conclusion and Policy Recommendations 

The paper underscores that Mahatma Gandhi’s Nai Talim, when integrated with NEP 2020’s structural 

reforms, can provide a holistic and sustainable model for skill development in India. This hybrid approach 

has the potential to transform India’s demographic dividend into a demographic advantage by creating a 

workforce that is skilled, ethical, and future-ready. 

7.1 Conclusion 

India’s skill development landscape, though expanding under initiatives such as Skill India Mission and 

PMKVY, remains constrained by low formal training coverage, urban bias, short-duration courses, and 

a lack of ethical grounding. In this context, Mahatma Gandhi’s Nai Talim presents a philosophically 

grounded and contextually relevant alternative. When integrated with the structural reforms outlined in 

the National Education Policy (NEP) 2020—particularly its focus on vocational education, experiential 

learning, and entrepreneurship—the result is a hybrid framework that addresses both skill acquisition and 

value-based education. 

This proposed Nai Talim–NEP 2020 Hybrid Model holds the potential to: 

 Bridge rural–urban skill disparities through community-centric training hubs; 

 Enable inclusive development, especially for marginalised groups and women; 

 Encourage rural self-sufficiency via resource-based local enterprises. 

 Contribute to Sustainable Development Goals (SDGs 4, 8, and 12) while preserving indigenous 

knowledge. 

By cultivating a workforce that is not only technically competent but also ethically conscious and socially 

engaged, this model can transform India’s demographic potential into a demographic advantage, 

supporting the vision of Viksit Bharat by 2047. 

7.2 Policy Recommendations 

Policy Recommendations for Implementing the Hybrid Nai Talim–NEP 2020 Model 

The effective implementation of the hybrid Nai Talim–NEP 2020 model necessitates coordinated efforts 

among multiple stakeholders. Policy recommendations are structured across three timelines to facilitate 

phased execution: 

 Short-Term (1–2 Years) 

1. Curriculum Integration: 

Incorporate work-based, Nai Talim-inspired modules into school curricula in line with NEP 2020 

(e.g., teaching mathematics via craft, or science through agricultural experiments). 

2. Teacher Training: 

Initiate specialised training programs on experiential and community-based pedagogy. Institutions 

like Gujarat Vidyapith and Wardha’s Nai Talim centres should serve as nodal hubs. 
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3. Pilot Gram Skill Hubs: 

Launch pilot initiatives in selected rural schools, integrating academic education with local artisan-

led skill training. 

 Medium-Term (3–5 Years) 

1. Expansion of Rural Skill Hubs: 

Establish one skill hub per development block through public-private partnerships. 

2. Entrepreneurship with Gandhian Ethics: 

Support colleges/universities in creating incubation centres for sustainable, community-based micro-

enterprises. 

3. Digital Knowledge Platforms: 

Develop open-access digital repositories documenting best practices in vocational education inspired 

by Nai Talim. 

 Long-Term (6–10 Years) 

1. Policy Mainstreaming: Embed the hybrid model within national frameworks like the National 

Skill Development Mission and State Education Boards. 

2. Community Enterprises: 

Promote cooperative, youth-led green enterprises rooted in traditional skills. 

3. Global Recognition: 

Brand India’s ethical skill training model as “Skilling the Gandhian Way” to position the country as 

a global leader in sustainable vocational education. 

7.3 Final Reflection 

As India marches toward Viksit Bharat @ 2047, skill development must move beyond narrow economic 

utilitarianism to embrace ethical, community-driven, and sustainability-oriented practices. Gandhi’s Nai 

Talim, far from being a relic of the past, provides the moral compass and social vision needed for this 

transformation. Combined with NEP 2020’s modern institutional framework, it offers a pragmatic and 

holistic pathway to nurture a workforce that is not only technically competent but also rooted in values 

and community service. 

This Gandhian approach to skilling will ensure that India’s development story is not just about economic 

growth, but about human development, social equity, and harmony with nature—the true essence of 

inclusive and sustainable development. 

  

http://www.ijcrt.org/


www.ijcrt.org                                                  © 2026 IJCRT | Volume 14, Issue 4 April 2026 | ISSN: 2320-2882 

IJCRT2604186 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org b514 
 

References 

 Dharampal. (2007). The Beautiful Tree: Indigenous Education in the Eighteenth Century. Other 

India Press, Mapusa, Goa. 

 Gandhi, M. K. (1951). Basic Education. Navajivan Publishing House. 

 Gandhi, M. K. (1953). Towards New Education. Navajivan Publishing House. 

 Gujarat Vidyapith. (2021). Impact of Nai Talim-Based Education on Student Skill Development. 

Gujarat Vidyapith Research Publications. 

 India Skills Report. (2023). Employability Report 2023. Wheebox, CII & AICTE. 

 International Labour Organisation. (2020). Skills for a greener future: A global view. 

https://www.ilo.org 

 International Labour Organisation. (2022). Global Employment Trends for Youth 2022. ILO. 

 Joshi, V. (2020). Gandhian thought and contemporary rural development. Sage Publications. 

 Kolb, D. A. (1984). Experiential Learning: Experience as the Source of Learning and 

Development. Englewood Cliffs, NJ: Prentice-Hall. 

 Kumar, K. (2012). Education and social change in India. Oxford University Press. 

 Mehta, A. (2019). Revitalising rural India: Policy perspectives for inclusive development. 

Routledge India. 

 Ministry of Education, Government of India. (2020). National Education Policy 2020. 

https://www.education.gov.in 

 Ministry of Skill Development & Entrepreneurship. (2022). Skill India Mission Annual Review. 

Government of India. 

 Ministry of Skill Development and Entrepreneurship. (2020). Annual Report 2019–2020. 

https://www.msde.gov.in 

 Mishra Deepak (2025). “Integrating Gandhian Ideas for Inclusive Education at the Foundational 

Stages: Reaching to the Last Child!”. Foundational Stage with reference to NEP – 2020 For Viksit 

Bharat @ 2047. Indian Institute of Teacher Education (IITE), Gandhinagar, Gujarat. 

 Mishra, D. (2020). Gandhian Idea of Nai Talim in Contemporary India: Possibilities and 

Challenges. SOCRATES, 8(1), 8–17. https://doi. org/10. 5958/2347- 6869. 2020. 00002. 3 

 Mishra, Deepak. (2023). Exploring Nai Talim and STEM: Reimagining Education for the 21st 

Century. STEM Education Theory and Practice. RIE, Bhopal, Madhya Pradesh. 

 National Institute of Educational Planning and Administration. (2021). Community participation 

and educational innovation in rural India. NIEPA Journal. 

 National Skill Development Corporation. (2022). Annual report 2021–22. https://nsdcindia.org 

 National Skill Development Corporation. (2023). Annual Skill Report. NSDC. 

 NITI Aayog. (2022). Strategy for New India @ 75. Government of India. 

 Sadgopal, Anil. (2016). Skill India or Deskilling India: An Agenda of Exclusion. Economic & 

Political Weekly. https://www.jstor.org/stable/44004643  

 Sen, A., & Dreze, J. (2013). An uncertain glory: India and its contradictions. Princeton University 

Press. 

http://www.ijcrt.org/
https://www.ilo.org/
https://www.education.gov.in/
https://www.msde.gov.in/
https://nsdcindia.org/
https://www.jstor.org/stable/44004643


www.ijcrt.org                                                  © 2026 IJCRT | Volume 14, Issue 4 April 2026 | ISSN: 2320-2882 

IJCRT2604186 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org b515 
 

 UNESCO. (2015). Education 2030: Incheon Declaration and Framework for Action. UNESCO 

Publishing. 

 UNESCO. (2021). Reimagining our futures together: A new social contract for education. 

https://www.unesco.org 

 United Nations Development Programme. (2022). India and the Sustainable Development Goals: 

Progress Report. https://www.in.undp.org 

 World Bank. (2021). Social inclusion and economic empowerment in rural India. 

https://www.worldbank.org 

http://www.ijcrt.org/
https://www.unesco.org/
https://www.in.undp.org/
https://www.worldbank.org/

